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ABSTRACT

This study examined the effectiveness of the Claveria Approach in improving the reading proficiency of
struggling Grade 1 pupils. Specifically, it aimed to determine the level of reading proficiency of the learners before and
after the implementation of the intervention, and to identify whether there is a significant improvement in their reading
skills. A quasi-experimental research design was utilized in this study. The participants were selected Grade 1 pupils
identified as struggling readers from Alem Elementary School. A teacher-made reading assessment tool was used to
measure the learners’ reading proficiency in terms of letter recognition, phonemic awareness, word reading, and
comprehension. Pre-test and post-test scores were gathered and analyzed using appropriate statistical methods. The
Claveria Approach, which focuses on systematic and explicit instruction in phonics, blending, and decoding skills, was
implemented over a specified period. Findings revealed that the learners’ reading proficiency significantly improved
after the intervention. The results indicated that the Claveria Approach was effective in enhancing the basic reading
skills of struggling readers. Based on the findings, it is recommended that teachers adopt the Claveria Approach as an
intervention strategy for beginning readers. Further studies may also be conducted to explore its effectiveness in other
grade levels and contexts.
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limited exposure to literacy-rich environments, inadequate
L. INTRODUCTION instructional support, and differences in learner
preparedness upon school entry. In rural schools,
. . ; . instructional constraints such as limited contextualized
to acquire knowledge, interpret information, and learning materials and insufficient intervention resources

participate effectively 1 n academic and social context.s: In frther affect the delivery of effective reading instruction.
the early grades, reading proficiency serves as a critical One intervention utilized to address early reading

foundati(?n for language development,' compre hension, ;¢ ulties is the Claveria Approach. The Claveria
comn.rlumcatlor.l, an.d overall ac'a.demlc achl.evement. Approach is a structured reading intervention that integrates
Reading proficiency involves the ability to recognize words guided reading, phonics instruction, sight word recognition,
accurately, decode text fluently, comprehend meaning, and vocabulary activities, and repeated reading exercises to

ipply langw;llagef .slkills d efchtivfe ly éiur.inglread;pg taks.lils' strengthen foundational literacy skills among struggling
earners who fail to develop foundational reading SKIlS ro,qers  The approach emphasizes active participation,

during .the primary - years often experience pers1.stent guided practice, repetition, and learner engagement to
acadgmlc difficulties in higher grade levels (National improve decoding, fluency, comprehension, and oral
Reading Panel, 2 000; Snovy etal., 1998). reading performance. Its instructional strategies are
Globally, reading proficiency among young learners developmentally appropriate and responsive to the needs of

remains a major e?ducational concern. Interngtional literacy beginning readers who require intensive literacy support.
assessments continue to report that many primary learners p co.0 = (1 diae e ported that structured literacy

demonstrate low levels of reading comprehension and interventions significantly improve reading proficiency,

foundqtional litergcy skills, particula'rly in d;veloping decoding skills, vocabulary development, and reading
countries and dlsadvantageq leamlng _environments g cy among struggling readers (Ehri, 2001; Rasinski,
_(UNESCO’ 2020). Equy reading difficulties ({ommqnly 2012). Phonics-based instruction and guided reading
1pcl'ude weak phonemic awareness, poor decoding Skl,lls’ strategies were also found effective in strengthening
limited vocabulary, and low reading fluency, all of which learners’ oral reading performance, comprehension, and

negatively affect learners academlg performance and 19ng' confidence in reading activities (Fountas & Pinnell, 2017).
term educational outcomes. Studies further emphasized

that early intervention is essential because reading
difficulties become more difficult to address as learners
progress to higher grade levels (Lyon, 1998).

In the Philippines, literacy performance among elementary
learners has remained a persistent challenge. Results of the
Southeast Asia Primary Learning Metrics (SEA-PLM)
revealed that many Filipino learners performed below the
regional average in reading literacy (SEAMEQ Secretariat,
2020). National literacy reports and school-based
assessments also showed that many beginning readers
struggle with letter recognition, phonics, oral reading
fluency, and comprehension. Despite the implementation

Reading is a fundamental literacy skill that enables learners

However, limited local studies have examined the
effectiveness of the Claveria Approach among struggling
Grade 1 pupils in rural schools in Apayao.

At Alem Elementary School, several Grade 1 pupils
demonstrated serious difficulties in foundational reading
skills at the beginning of the school year. Some learners
were unable to recognize letter names and letter sounds,
while others experienced difficulty decoding simple
consonant-vowel-consonant words and identifying familiar
sight words. Several pupils also showed hesitation and low
confidence during oral reading activities, indicating
inadequate reading readiness and limited exposure to

freadi has E Child a Reader P literacy experiences. These conditions highlighted the need
of reading programs such as tvery LAIld a Reader FIogram g, 5 syryctured and developmentally appropriate reading

(ECARP)’ reading difﬁcultig S among struggling readers intervention to strengthen the learners’ foundational literacy
continue to be evident, particularly in public elementary skills

schools located in rural and geographically isolated areas
(Department of Education, 2018).

In Apayao, teachers in the primary grades continue to
encounter learners with limited reading readiness and
underdeveloped foundational literacy skills. Many Grade 1
pupils demonstrate difficulty recognizing sounds, decoding
words, reading simple texts, and comprehending basic
passages. These challenges are often associated with

Given these conditions, the present study evaluated the
effectiveness of the Claveria Approach on the reading
proficiency of struggling Grade 1 pupils at Alem
Elementary School, Pudtol, Apayao. Specifically, the study
determined the learners’ reading proficiency before and
after the intervention and examined whether significant
improvement occurred following the implementation of the
approach. The study further described the observed learner
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progress and reading behaviors during the intervention
period. The findings of the study may provide practical
instructional support for teachers and contribute to
strengthening early literacy intervention practices in rural

readers to develop reading skills through assisted learning
experiences.

Bruner’s Scaffolding Theory further explained that learners
acquired new skills when instructional support was

elementary schools. gradually provided and systematically withdrawn as
competence increased (Bruner, 1966). In the present study,
Statement of the Problem phonics instruction, repeated reading, vocabulary drills, and
This study aimed to evaluate the effectiveness of guided oral reading activities served as scaffolding
the Claveria approach in improving reading proficiency of mechanisms that supported learners in decoding words,
struggling Grade 1 pupils at Alem Elementary School, recognizing sounds, and improving reading fluency.
Pudtol, Apayao. The study was also grounded in Constructivist Learning
Specifically, the study sought to answer the following Theory, which viewed learners as active participants in
research questions: constructing knowledge through experience and interaction
1. What is the reading proficiency level of the (Piaget, 1952). Reading proficiency developed when
struggling Grade 1 pupils before and after the learners actively engaged in meaningful literacy activities
imp]ementation of the Claveria approach? that allowed them to connect prior knowledge with new

2. Is there a significant mean gain in the reading learning. The repetitive and participatory —activities
proficiency levels of struggling Grade 1 pupils integrated in the Claveria Approach provided opportunities

after exposure to the Claveria Approach?

3. What are the observed reading behaviors and
learning  progress of pupils during the
implementation of the Claveria Approach?

Hypothesis

There is no significant mean gain in the reading
proficiency levels of struggling Grade 1 pupils after
exposure to the Claveria Approach.

Theoretical Framework

This study was anchored on interrelated learning theories
that explain how structured reading interventions support
reading acquisition among beginning readers. The study
particularly drew from Vygotsky’s Sociocultural Theory,
Bruner’s Scaffolding Theory, Constructivist Learning
Theory, and Bandura’s Social Cognitive Theory. These
theories collectively emphasized that reading development
occurs through guided interaction, active participation,
modeling, and meaningful learning experiences, which are
essential in supporting struggling readers during early
literacy instruction.

Vygotsky’s Sociocultural Theory posited that learning
occurred through social interaction and guided support
within the learner’s Zone of Proximal Development (ZPD)
(Vygotsky, 1978). In reading instruction, learners
developed literacy skills more effectively when teachers
provided structured guidance, modeling, and collaborative
learning opportunities. This theory supported the use of the
Claveria Approach, particularly its guided reading and
interactive reading activities, which allowed struggling

Copyright © 2026 IJELCS

for learners to actively practice and reinforce foundational
reading skills.

In addition, Bandura’s Social Cognitive Theory emphasized
the role of observational learning, imitation, and self-
efficacy in skill development (Bandura, 1986). Beginning
readers improved reading performance when they observed
modeled reading behaviors, received feedback, and gained
confidence through successful learning experiences. The
structured oral reading and guided practice activities
embedded in the intervention encouraged learner
participation, motivation, and confidence in reading tasks.
Collectively, these theories supported the assumption that
structured, guided, and interactive reading interventions
enhance reading acquisition among struggling readers. The
integration of guided reading, phonics instruction, sight
word recognition, and repeated reading activities in the
Claveria Approach provided developmentally appropriate
learning experiences that supported decoding, fluency,
comprehension, and overall reading proficiency among
Grade 1 pupils. Within this framework, the assessment of
reading proficiency served as a means of measuring
learners’ reading progress before and after the intervention
rather than as a theoretical construct.

INDEPENDENT VARIABLE

R
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Use of Claveria Approach

Figure 1. Research Paradigm

Figure 1 presents the relationship between the
independent and dependent variables of the study. The
independent variable is the use of the Claveria Approach,
which served as the reading intervention implemented
among struggling Grade 1 pupils. The approach
incorporated guided reading, phonics instruction, sight
word recognition, and repeated reading activities designed
to strengthen foundational literacy skills.
The dependent variable is the reading proficiency level of
struggling Grade 1 pupils. Reading proficiency referred to
the learners’ ability to recognize words, decode sounds,
read fluently, and comprehend simple texts. The study
assumed that the implementation of the Claveria Approach
influenced and improved the reading proficiency of the
pupils. Through structured and guided reading activities,
the intervention aimed to enhance learners’ decoding skills,
oral reading performance, vocabulary development, and
comprehension abilities.

lI: METHODOLOGY

This presents the research methods and procedures utilized
in the study. It includes research design, locale of the study,
participants of the study, research instrument, data
gathering procedure, and statistical treatment of data.

Research Design

This study employed a one-group pretest—posttest quasi-
experimental research design to determine the
effectiveness of the Claveria Approach on the reading
proficiency of struggling Grade 1 pupils. The design
involved administering a pretest to determine the learners’
initial reading proficiency prior to the intervention,
followed by the implementation of the Claveria Approach,
and a posttest to measure changes in reading proficiency
after the intervention. The pretest and posttest results were
compared to determine whether significant improvement
occurred following the implementation of the intervention.
The study also utilized descriptive qualitative observation
to document the pupils’ reading behaviors and learning
progress during the implementation of the intervention.
Copyright © 2026 IJELCS

Classt] records were
analyz support for the
quanti

I I I . | Reading Proficiency Levels of IO N

Grade 1 Struggling Pupils

Local

The § entary School
locate ice of Apayao,

Cordillera Administrative Region.

o
ALEM ELEMENTARY SCHOOL

Participants of the Study

The participants of the study consisted of 26 Grade 1 pupils
from Alem Elementary School who were identified as
struggling readers based on their reading performance. The
participants were selected through purposive sampling
using the Comprehensive Rapid Literacy Assessment
(CRLA), which served as the basis for identifying learners
with difficulties in word recognition, decoding, fluency, and
comprehension.

Among the participants, 16 were males and 10 were
females. These learners were considered appropriate
participants for the study because they demonstrated the
need for structured reading intervention and foundational
literacy support. The identified struggling readers
underwent the Claveria Approach intervention, and their
reading proficiency was monitored throughout the
implementation period using pretest and posttest
assessments.

Research Instruments

The study utilized the Comprehensive Rapid Literacy
Assessment (CRLA), Claveria Approach instructional
materials, lesson plans, pretest and posttest reading
assessments, and an observation notebook to gather the
necessary data. The Comprehensive Rapid Literacy
Assessment (CRLA) was utilized to determine the reading
proficiency level of the Grade 1 pupils. The assessment
measured foundational reading skills, including letter
recognition, phonics, word decoding, oral reading, and basic
reading comprehension, which are recognized as essential
components of early literacy development among beginning
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readers (National Reading Panel, 2000; Snow et al., 1998).
The instrument was aligned with the expected literacy
competencies of Grade 1 learners and was appropriate for
beginning readers. It consisted of structured reading tasks
and assessment items designed according to the
developmental level of the learners. The assessment was
administered before and after the intervention to determine
changes in the pupils’ reading proficiency. The instrument
underwent content validation by the researcher’s adviser
and selected reading teachers to ensure clarity,
appropriateness, and suitability for the target learners. Each
correct response was assigned one (1) point, while incorrect
responses received zero (0) point.

The instructional intervention utilized in the study was
based on the Claveria Approach, which integrated guided
reading, phonics instruction, sight word recognition,
vocabulary activities, and repeated reading exercises to
improve the reading proficiency of struggling readers.
These instructional strategies were widely recognized as

Data Gathering Procedure

The study was conducted at Alem FElementary School,
where the researcher was assigned as the Grade 1 adviser.
Prior to the conduct of the study, permission was secured
from the school administration to ensure compliance with
institutional policies and research protocols. Informed
consent was likewise obtained from the parents or guardians
of the learner-participants before the implementation of the
study. Ethical considerations involving confidentiality,
voluntary participation, and learner welfare were strictly
observed throughout the research process.

The data gathering procedure followed a systematic
sequence consisting of pretest administration, intervention
implementation, posttest administration, and observation of
learners’ reading behaviors and learning progress. Initially,
the Comprehensive Rapid Literacy Assessment (CRLA)
was administered as a pretest to determine the learners’
baseline reading proficiency. The assessment was
conducted individually using simplified and guided

effective approaches in strengthening decoding skills, oral instructions appropriate for beginning readers to ensure
reading  fluency, vocabulary development, and accurate responses during the reading tasks.
comprehension among beginning readers (Ehri, 2001; Following the pretest administration, the Claveria Approach
Rasinski, 2012). The intervention materials consisted of was implemented during regular reading sessions. The
structured reading activities and teacher-guided exercises intervention integrated guided reading, phonics instruction,
designed to strengthen learners’ decoding skills, fluency, sight word recognition, vocabulary activities, and repeated
word recognition, and comprehension. Lesson plans reading exercises designed to strengthen learners’ decoding
integrating the Claveria Approach were developed and skills, oral reading fluency, and comprehension. Structured
implemented during the intervention period. The lessons lesson plans were utilized throughout the intervention
provided progressive and developmentally appropriate period to ensure consistency in instructional delivery and
reading activities that allowed learners to practice reading learning activities.

skills through guided instruction, repetition, and oral After the implementation of the intervention, the CRLA was

reading activities.

The study also utilized pretest and posttest reading
assessments to measure the effectiveness of the
intervention. The assessments contained parallel reading
tasks with equivalent levels of difficulty to ensure
comparability of results. The pretest established the
learners’ baseline reading proficiency prior to the
intervention, while the posttest measured changes in
reading performance after the implementation of the
intervention.

An observation notebook was likewise utilized to
document the pupils’ reading behaviors, participation,
engagement, and learning progress during the
implementation of the intervention. Classroom
observations and anecdotal notes were recorded throughout
the intervention period to provide qualitative support for
the quantitative findings and to describe learners’ responses
during reading activities.

Copyright © 2026 IJELCS

administered as a posttest to determine changes in the
learners’ reading proficiency. The pretest and posttest
assessments contained parallel reading tasks with equivalent
levels of difficulty to ensure comparability and validity of
results.

To support the quantitative findings, classroom
observations and anecdotal notes were recorded throughout
the intervention period. An observation notebook was
utilized to document learners’ reading behaviors,
participation, engagement, and learning progress during
reading activities. The collected quantitative and qualitative
data were subsequently organized, tabulated, and analyzed
to determine the effectiveness of the Claveria Approach in
improving the reading proficiency of struggling Grade 1

pupils.

Statistical Treatment of Data
The data gathered in the study were analyzed using
appropriate descriptive and inferential statistical tools to
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determine the effectiveness of the Claveria Approach on research purposes. Codes and pseudonyms were utilized in
the reading proficiency of struggling Grade 1 pupils. Mean organizing and presenting the data to protect the privacy of
and standard deviation were utilized to describe the the participants.

learners’ reading proficiency levels and the variability of The researcher ensured that the intervention activities were
scores in the pretest and posttest assessments. The learners’ developmentally appropriate, safe, and beneficial to the
reading proficiency was interpreted using the learners. The study adhered to the ethical standards set by
Comprehensive Rapid Literacy Assessment (CRLA) the Department of Education, particularly those related to
reading level scale, wherein scores ranging from 0—10 were child protection, learner welfare, and responsible conduct of
interpreted as Full Refresher, 11-16 as Moderate educational research.

Refresher, 17-26 as Light Refresher, and 27-30 as Grade RESULTS AND DISCUSSION

Ready.

A paired samples t-test was employed to determine whether This presents results from the data gathered. Discussion and
a significant difference existed between the pretest and thorough analysis of the results are also reflected.

posttest reading proficiency scores of the learners after the

implementation of the intervention. The test was conducted Table 1: Reading Proficiency Level of Struggling Grade 1

at the 0.05 level of significance. Pupils Before and After the Implementation of the Claveria
Thematic analysis was likewise utilized to analyze Approach

classroom observations and anecdotal records describing Test Mean SD

the pupils’ reading behaviors and learning progress during Pretest 11 8

the implementation of the intervention. Emerging themes | posttest 26 6

were identified to provide qualitative support for the | Mean Gain 15

quantitative findings and to describe learners’ participation, Taple 1 presents the reading proficiency level of the
engagement, confidence, and reading improvement gryooling Grade 1 pupils before and after the
throughout the intervention period. _ implementation of the Claveria Approach. The pretest mean
All data were organized, tabulated, interpreted, and g.ore of 11 was interpreted as Moderate Refresher,
analyzed to determine the effectiveness of the Claveria indicating that the learners demonstrated limited

Approach in improving the reading proficiency of foundational reading skills and required structured

struggling Grade 1 pupils. instructional support in decoding, word recognition,
. . . fluency, and comprehension prior to the intervention. The
Ethical Consideration pretest standard deviation of 8 indicates a relatively wide

The study strictly observed ethical principles gispersion of scores, suggesting that the learners varied
throughout the .CfmdUCt of the research. Prior to data onsiderably in their initial reading abilities. This implies
collection, permission to conduct the study was secured hat while some pupils demonstrated minimal foundational
from the school admlmstratlon. of Alem Elementary reading skills, others experienced more severe reading
School. The researcher also coordinated with the Grade 1 difficulties, particularly in letter recognition, phonics, and
stakeholders to ensure that the study complied with school 4 decoding.
policies and research protocolg. After the implementation of the Claveria Approach, the
Informed consent was obtained from the parents or posttest mean score increased to 26, interpreted as Light
guardians  of the learner-participants before the pefiogher. The mean gain of 15 points indicates substantial
1mplementat.10n of the study. The purpose of the researqh, improvement in the learners’ reading proficiency following
procedures involved, and the participation of the pupils the intervention. The posttest standard deviation decreased
were clearly explained to the parents and guardians. (o 6 indicating less variability in the learners’ scores after
Participation in the study was voluntary, and the the intervention. Statistically, a lower standard deviation
respondents'were assured that re;fusal to participate wou%d suggests that the learners’ reading performances became
not result in any form of disadvantage or academic more consistent, implying that the intervention contributed
consequence. not only to improved reading proficiency but also to a more
Confidentiality and anonymity of the participants were \;hiform level of reading development among the pupils.
strictly maintained throughout the study. The identities of Tpe improvement in mean scores and the reduction in score
the learners were not disclosed in any part of the research, yarability suggest that the structured reading activities
and all gathered data were used solely for academic and
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integrated in the Claveria Approach effectively enhanced reading proficiency of struggling Grade 1 pupils after
learners’ decoding skills, oral reading fluency, word exposure to the Claveria Approach. The pretest mean score
recognition, and comprehension abilities. The transition of 11 increased to a posttest mean score of 26, resulting in a
from Moderate Refresher to Light Refresher further mean gain of 15 points. The computed z-value of 9.43
indicates that the learners developed stronger foundational exceeded the critical #-value of 2.06 at the 0.05 level of
reading competencies after exposure to guided and significance. Consequently, the null hypothesis was
repetitive literacy instruction. rejected, indicating a statistically significant mean gain in
The observed improvement may be attributed to the the reading proficiency of the learners after exposure to the
integration of guided reading, phonics instruction, sight Claveria Approach.
word recognition, vocabulary activities, and repeated The findings indicate that the Claveria Approach
reading exercises, which provided learners with systematic significantly improved the reading proficiency of struggling
and developmentally appropriate literacy experiences. Grade 1 pupils. The substantial increase in the posttest
According to Ehri (2001), systematic phonics instruction scores suggests that the intervention effectively enhanced
significantly improves word recognition, decoding, and learners’ decoding skills, word recognition, oral reading
reading fluency among beginning readers. Similarly, fluency, and comprehension. The significant mean gain
Rasinski (2012) emphasized that repeated reading activities further implies that the structured and guided reading
strengthen reading fluency, accuracy, and learner activities provided learners with meaningful opportunities
confidence through continuous reading practice and guided to practice and strengthen foundational literacy skills.
oral reading experiences. The pretest standard deviation of 8 indicates that the learners
The findings also support Vygotsky’s Sociocultural initially exhibited varied reading abilities, reflecting
Theory, which posits that learners develop literacy skills differences in their foundational literacy skills prior to the
more effectively through guided interaction and scaffolded intervention. After the implementation of the Claveria
instruction (Vygotsky, 1978). The teacher-guided reading Approach, the posttest standard deviation decreased to 6,
activities implemented during the intervention allowed suggesting a reduction in score variability among the
struggling readers to receive instructional support while learners. Statistically, this decrease indicates that the pupils’
gradually developing independent reading skills. In reading performances became more consistent after
addition, the findings are consistent with the study of exposure to the intervention, implying that the structured
Fountas and Pinnell (2017), which reported that guided reading activities contributed not only to improved reading
reading interventions improve reading performance and proficiency but also to more uniform literacy development
learner engagement among struggling readers in the among the struggling readers.
primary grades. The effectiveness of the intervention may be attributed to
Overall, the findings indicate that the Claveria Approach the integration of guided reading, phonics instruction, sight
effectively improved the reading proficiency of struggling word recognition, vocabulary development, and repeated
Grade 1 pupils by providing structured, interactive, and reading exercises. These instructional strategies provided
developmentally appropriate literacy instruction. The systematic and scaffolded literacy experiences that
intervention contributed to the enhancement of learners’ supported beginning readers in developing reading
foundational reading skills necessary for continued literacy competence. According to Ehri (2001), systematic phonics
development and academic success. instruction significantly improves learners’ ability to decode
words and recognize sound-symbol relationships, which are
Table 2. Test of Significant Mean Gain in the Reading essential components of early reading proficiency.
Proficiency of Struggling Grade 1 Pupils After Exposure to Similarly, Rasinski (2012) emphasized that repeated reading

the Claveria Approach enhances reading fluency, accuracy, and confidence through
Variable Mean | SD t - computed coawnities oralPewdsignpractibeterpretation

Protost 11 3 Tiefindings Talso support Bruner's Scaffotding Theory,

9.43 which ggplains tRajdeprnsrs acqSignskidnmore effectively

Posttest 26 when guided support is gradually provided during learning

Mean Difference 15 — Significant at a ;adti@fities (Bruner, 1966). The teacher-guided reading

sessions implemented in the study enabled learners to
receive immediate feedback, modeling, and reinforcement
while progressively developing independent reading skills.
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Moreover, the findings are consistent with the study of Initially, several learners exhibited reluctance and anxiety
Fountas and Pinnell (2017), which reported that guided during reading tasks; however, continuous exposure to
reading interventions significantly improve reading guided reading and repeated oral reading activities gradually
performance and learner engagement among struggling increased their willingness to participate in classroom
readers in the primary grades. reading sessions. This finding supports Bandura’s Social
Overall, the findings confirm that the Claveria Approach Cognitive Theory, which explains that learners develop
served as an effective reading intervention for struggling confidence and self-efficacy through repeated successful
Grade 1 pupils. The intervention significantly improved learning experiences and guided modeling (Bandura, 1986).

learners’

interactive  literacy  instruction

foundational reading skills among beginning readers.

Claveria Approach

reading experiences

and active

reading proficiency and demonstrated the Similarly, Guthrie and Wigfield (2000) emphasized that
importance of structured, developmentally appropriate, and positive
in

classroom

strengthening participation increase learners’ motivation and confidence

in reading activities.

The observations also showed enhanced word recognition
Table 3. Observed Reading Behaviors and Learning and decoding skills among the learners. Pupils became more
Progress of Pupils During the Implementation of the capable of identifying letters, sounds, and familiar sight
words with less teacher assistance during guided reading

Observed Reading Behaviors and
Learning Progress

sessions. The

integration of phonics

instjuction and

Sub'TlTSHé?ﬁive decoding KMErRNg; Wnsgntribited to the

Pupils voluntarily participated during
oral reading activities.

improvement of

feammers™ foundational tea

Increased oral patecipating to Ehri (2001), systematig phonicy
ers’ Ogo%l 1 3ﬁlea(ﬁnp

qfrpngﬂ'\ ens lea

r‘8/ Ny récogitize so

Learners demonstrated reduced
hesitation in reading simple words.

Reduced reading§1atieRships an

d decodeC 8r words

Adams (1990) likewise reported that phonemi

ding skills.
instruction
und-symbol
effectively.
C awareness

Pupils identified letters and sounds
with less teacher assistance.

and decoding instruction are critical compor

Improved decodigg abilit¥ent of beginning, readiag wetipiency.

Learners recognized familiar sight
words during guided reading.

Increased fearne

engagenﬁgﬁyﬁi{%ﬁwme obsg

Improved word wogniplomentation of the intervention. The pu

particinated in n
P P

neated reading activities. nh
P & —P

ents in the

rved during
pils actively
nics drills,

Pupils actively joined repeated reading
and phonics drills.

Active classroonY B5REIgLY; §xerdises, and teacher-guided readin
st?uctgr}gd and interactibecreased beatreClavert

Learners sustained attention during
guided reading sessions.

Sustained participppearéd to sus
reading tasks throughout the r

cading sessions. This finding i

g tasks. The
a Approach

tain learfengagiteation and participation

S consistent

Pupils read simple texts more
smoothly after repeated practice.

with —thestudy

of Foumntas and Pimmett—(2(

Improved oral resehngdthtmatyguidddipradied Retetiren ibmsnoyp

17), which
rove learner
» readers. In

Learners responded positively during
teacher-guided reading activities.

encgacement and
=kt =]

Positive respons@‘ggg&%]?foﬁﬁﬂ]é’r

meaningful read

par‘ri(‘ipn'ﬁ.nn among qfrngg]i‘nA
o1l (2BesifivmBiesnoBdctift int
ing act{vitidsdpReaineg learner]

eractive and
motivation

Table 3 presents the observed reading behaviors and and active involvement during literacy instruction.

learning progress of the pupils during the implementation The findings further revealed improvement in learners’ oral
of the Claveria Approach. Classroom observations and reading fluency after repeated reading activities. Several
anecdotal records revealed positive changes in the learners’ pupils demonstrated smoother oral reading, improved
reading participation, engagement, decoding ability, pronunciation, and reduced pauses while reading simple
fluency, and confidence throughout the intervention period. texts. Repeated reading activities allowed learners to
The observed behaviors were organized into sub-themes practice word recognition and fluency skills continuously,
and emerging themes to provide qualitative support for the contributing to greater reading accuracy and automaticity.
quantitative findings of the study. Rasinski (2012) noted that repeated reading improves
The findings revealed that the pupils demonstrated reading fluency, accuracy, and comprehension through
improved reading confidence as evidenced by their continuous oral reading practice and guided feedback.
increased participation during oral reading activities and Samuels (1979) similarly emphasized that repeated reading
reduced hesitation in reading simple words and passages. enhances automatic word recognition and supports reading
Copyright © 2026 IJELCS 247
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comprehension development among beginning readers. intervention. The pupils demonstrated improved reading
Moreover, the pupils demonstrated positive responses to confidence, enhanced word recognition, increased learner
teacher-guided reading activities and scaffolding strategies engagement, improved oral reading fluency, and positive
implemented during the intervention. Learners became responses to guided reading activities. These observed
more attentive, responsive, and cooperative during literacy behaviors supported the quantitative findings and indicated
instruction as they received guided support and immediate that the Claveria Approach provided meaningful, structured,
feedback from the teacher. This finding supports and developmentally appropriate literacy experiences for
Vygotsky’s Sociocultural Theory, which posits that struggling readers.

learners acquire skills more effectively through guided

interaction and scaffolded learning experiences (Vygotsky, Conclusion

1978). Bruner (1966) further explained that scaffolding Based on the findings of the study, the Claveria Approach
enables learners to gradually develop independence as was found effective in improving the reading proficiency of
instructional support is systematically provided during struggling Grade 1 pupils. The structured integration of
learning activities. guided reading, phonics instruction, sight word recognition,
Overall, the observed reading behaviors and learning vocabulary activities, and repeated reading exercises
progress of the pupils indicate that the Claveria Approach contributed to the enhancement of learners’ decoding skills,
provided structured, engaging, and developmentally word recognition, oral reading fluency, and comprehension.
appropriate literacy experiences that supported the The study established that struggling readers benefited from
improvement of learners’ reading proficiency. The developmentally appropriate and scaffolded literacy
intervention not only strengthened foundational reading instruction that provided continuous reading practice,
skills but also enhanced learners’ confidence, participation, guided support, and active learner participation. The

and engagement during reading instruction.

SUMMARY, CONCLUSION,
RECOMMENDATIONS
Summary of Findings

AND

significant improvement in the learners’ reading proficiency
indicates that structured reading interventions play an
important role in strengthening foundational literacy skills
among beginning readers.

The observed reading behaviors and learning progress of the

This study evaluated the effectiveness of the Claveria pupils further demonstrated that the Claveria Approach

Approach on the reading proficiency of struggling Grade 1
pupils at Alem Elementary School. Prior to the
implementation of the intervention, the learners obtained a
mean reading proficiency score of 11, interpreted as
Moderate Refresher, indicating the need for structured
literacy support in decoding, word recognition, fluency,
and comprehension. After the implementation of the
Claveria Approach, the learners obtained a posttest mean
score of 26, interpreted as Light Refresher, with a mean
gain of 15 points. The findings indicated substantial
improvement in the learners’ reading proficiency following
the intervention.

The test of significant difference further revealed that the

promoted learner engagement, reading confidence,
participation, and positive responses to reading instruction.
These findings suggest that interactive and guided literacy
experiences support both the cognitive and behavioral
aspects of reading development among struggling readers.

Overall, the study underscores the importance of
contextualized and systematic reading interventions in
addressing early literacy difficulties and improving reading
outcomes among Grade 1 learners in rural elementary
schools.

Recommendations
Based on the findings and conclusions of the study, the

computed t-value of 9.43 exceeded the critical t-value of following recommendations are proposed:

2.06 at the 0.05 level of significance. Consequently, the
null hypothesis was rejected, indicating a significant
difference between the pretest and posttest reading
proficiency scores of the learners. The findings confirmed
that the Claveria Approach significantly improved the
reading proficiency of struggling Grade 1 pupils.

Classroom observations and anecdotal records further
revealed positive changes in the learners’ reading behaviors
and learning progress during the implementation of the

Copyright © 2026 IJELCS

1. Grade 1 teachers and reading coordinators should
integrate the Claveria Approach, including guided
reading, phonics instruction, sight word
recognition, and repeated reading activities, to
strengthen the reading proficiency and foundational
literacy skills of struggling readers.

2. School administrators should support the
implementation of structured reading intervention
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programs by providing instructional resources and
monitoring literacy development among beginning
readers.

Parents and guardians should reinforce reading
activities at home to support learners’ reading
fluency, vocabulary development, and
comprehension.

Teachers should provide guided, interactive, and
learner-centered reading activities that promote
reading confidence, active participation, oral
reading fluency, and positive learner engagement
during literacy instruction among struggling
readers.

Future researchers should conduct similar studies
using larger groups of learners, longer intervention
periods, or experimental research designs to further
validate the effectiveness of the Claveria Approach
in improving reading proficiency among beginning
readers.
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