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 ABSTRACT  

This study aimed to explore the Indigenous Identity ‘Tayo” of IP youth in San Mateo, as a basis for developing localized 

instructional materials in teaching Understanding Culture, Society, and Politics (UCSP). The study used qualitative 

phenomenology research design to understand the lived experiences of IP youth in relation to their cultural practices, 

values, and identity formation, as well as how these are reflected in existing school instructional materials. Data were 

collected through interviews with six (6) indigenous youth participants. The responses were analyzed using thematic 

analysis, findings revealed six major themes such as cultural practices, core values, social influences, and gaps in 

instructional materials. It also indicates that while the “Tayo” identity remains deeply rooted among IP youth, it is 

continuously evolving in response to modern influences. Moreover, existing instructional materials were found to 

inadequately represent Indigenous identity, highlighting the need for culturally responsive and localized content. Based 

on these findings, the study proposes a conceptual framework to guide the development of instructional materials that 

integrate Indigenous perspectives into the UCSP curriculum. The study concludes that integrating the lived experiences 

and cultural realities of Indigenous youth into educational materials can enhance relevance, inclusivity, and cultural 

sensitivity in teaching. It is recommended that educators, curriculum developers, and policymakers should prioritize 

localization and Indigenous representation in instructional design. 
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I. INTRODUCTION 
 

1. Introduction 
Education is one of the person's fundamental 

human rights. It is a powerful tool for societal 

transformation that is undergoing dynamic changes 

globally. This is one of the reasons why different countries 

in the world have an educational system that would answer 

the need of their citizen. As articulated by contemporary 

scholars, education serves as a gateway for marginalized 

populations, facilitating social and economic upliftment 

and active community participation (Wang & Lee, 2021). 

In this regard, in pursuit of accessible and quality 

education for all, governments and social groups have 

espoused the Education for All (EFA) policy. This 

international undertaking, driven by UNESCO’s advocacy, 

aims to promote and ensure access to education and protect 

people’s right to education, especially minorities whose 

access to a country’s services is impeded. Recent studies 

validate the relevance of such undertakings and recognize 

education not only as a tool to enhance individual 

capabilities and skills but also as a resource designed to 

ensure a nation’s survival and growth (Brown, 2022). This 

conjunction of globalization and education policy consists 

of the teachings of international human rights laws, such as 

the Universal Declaration of Human Rights and the UN 

Declaration on the Rights of Indigenous Peoples, which 

call for an inclusion of indigenous perspectives into the 

mainstream of education to preserve cultural identities 

(Cosentino, 2021). 

Despite the context, not all are afforded "quality 

education". The best example would be of the minorities 

and Indigenous Peoples around the world. As stated by the 

World Bank (2022), 476 million Indigenous Peoples 

amount to 6% of the global population, and 19% are living 

in Thread impoverished conditions. However, one of the 

reasons why Indigenous Peoples are still in a marginalized 

and disadvantaged environment is because there is a lack 

of quality education. As stated by Klein (2023), "despite 

laudable global and regional efforts, current challenges 

remain, in particular for indigenous peoples (IPs) 

worldwide, because most educational systems are not 

equipped to meet their diverse needs, which leads to 

discrimination, erosion, and high drop out among 

Indigenous children." 

In the Philippines, there are approximately 11.3 

million Indigenous Peoples, or 11-12% of the total 

population (Minority Rights Group, 2020), and the 

Indigenous Peoples are geographically bounded, wherein 

33% come from Northern Luzon, 61% in Mindanao, while 

the rest are in the Visayas area (United Nations 

Development Program, 2013). The Philippines needs to 

promote the development of Indigenous Peoples, as the 

Philippine Constitution guarantees every citizen the right to 

education (Republic of the Philippines, 1987). It was also 

codified in the IPRA Law, or "The Indigenous Peoples' 

Rights Act of 1997," which sets out the different rights of 

IPs across all aspects of life (Republic of the Philippines, 

1997). Because of this law, the National Commission on 

Indigenous Peoples (NCIP) was created, with the primary 

task of implementing various policies, plans, and programs 

to protect and promote the rights of every IP Community. 

In response to the educational needs of IPs, the 

Department of Education (DepEd) has undertaken 

initiatives such as the Bureau of Alternative Learning 

System's (BALS) development of an IP Education 

Curriculum for the Alternative Learning System (ALS). 

This curriculum, developed in coordination with the NCIP, 

aims to meet the learning needs of IPs and ICCs, focusing 

on functional literacy and reflecting their core areas of 

concern, including family life, health, civic consciousness, 

economics, and the environment.  

Despite these efforts, challenges persist, particularly 

the lack of access to quality, culturally responsive education 

services for IPs. The establishment of the Enhanced Basic 

Education Act of 2013 (K to 12) marked a significant 

milestone in Philippine education, aiming to align with 

international standards and address the needs of IPs through 

inclusivity, cultural sensitivity, and curriculum flexibility 

(DepEd Order No. 62, S. 2011). 

In education, Indigenous identity plays a vital role 

in developing students' knowledge and skills. It provides a 

broader understanding of cultural heritage and the 

preservation of customs and traditions over time. In the 

Philippines, where Indigenous people are honored and 

respected, many youths still find it difficult to balance their 

cultural heritage due to the advent of technology and 

modernization of education. The Indigenous Peoples' Rights 

Act (IPRA) of 1997 establishes the rights of Indigenous 

Peoples to practice their traditions and customs and to 

preserve them as part of their cultural heritage. Yet, schools 

do not have learning materials that could develop them 

culturally and be respected locally. This gap in the 

educational system requires further attention to develop 

learning materials for teaching Indigenous learners. 
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According to Reyes (2022), education should be 

provided using culturally responsive instructional 

strategies in environments that recognize and respect 

Indigenous cultures. Learning resources serve as key 

motivational aids for students (DepEd, 2023). However, 

many schools using the IPEd curriculum have faced 

challenges. In particular, according to Villaplaza (2021), 

these challenges arise from the suboptimal implementation 

of the IPED program, particularly regarding the learning 

resources used. Conversely, Suazo and Montenegro (2018) 

argue that the resources are inadequate, which makes it 

challenging for teachers to use them with their learners. In 

addition, Cezer and Cakan (2022) highlight that learning 

resources are the central part of a learning session. The 

appropriateness and availability of these resources can 

promote student engagement in class, hence allowing 

students to connect the topic to their own concepts and 

experiences. 

According to the official website of the Province of 

Isabela, about 7% of the population is Indigenous Peoples. 

San Mateo is a town where different Indigenous People 

exist and thrive. It is a home for youth who embody their 

ancestors' values and traditions. However, because of the 

existence of mainstream culture and globalization, many 

Indigenous youths experience cultural disconnection. 

Despite the encouragement of cultural preservation and the 

promotion of inclusive education, many schools still lack 

localized materials aligned with the Indigenous groups in 

their localities, as in San Mateo, Isabela, where Igorot, 

Ibanag, and Gaddang live. The resources used are general 

and do not capture local traditions. Despite existing 

literature on Indigenous identity and culturally responsive 

education, limited research has explored the 'Tayo' identity 

as a basis for developing localized instructional materials 

in UCSP."  Addressing this gap would benefit teachers, 

learners, and the community by creating a responsive 

learning environment. 

With this, the localization of materials reflecting 

different cultural practices, customs, and traditions can 

serve as a bridge, helping them understand and appreciate 

their culture while pursuing a formal education. This can 

also strengthen their sense of belonging and foster identity 

among all IP youths. 

Statement of the Problem 

 The study examines the indigenous "Tayo" 

identity among Indigenous Peoples (IP) youth in San 

Mateo, Isabela, as a basis for developing localized 

instructional materials in teaching Understanding Culture, 

Society, and Politics. 

Specifically, it seeks to answer the following research 

questions: 

1. What cultural practices and values express the 

indigenous Tayo identity among the youth of San 

Mateo, Isabela? 

2. What factors influence the preservation and 

transformation of the indigenous Tayo identity 

among the youth of San Mateo, Isabela? 

3. How is the indigenous Tayo identity of San Mateo 

youth presented in existing school instructional 

materials? 

4. How do youth perceive this representation? 

5. How can localized instructional materials be crafted 

to integrate the Tayo identity, cultural values, and 

practices of San Mateo youth? 

METHODOLOGY 

Research Design 

This study employed a qualitative research design, 

specifically a phenomenological approach. Phenomenology 

aims to reveal the essence of a phenomenon by exploring it 

through the perspectives of those with firsthand experience, 

focusing on both the content and manner of those 

experiences (Reyes et al., 2025). This design was ideally 

suited to examining the indigenous Tayo identity among San 

Mateo youth, as it centers on lived experiences, subjective 

meanings, and essences related to cultural practices, values, 

influences on preservation or transformation, and 

perceptions of school instructional materials. These align 

directly with the exploratory "how" and "what" nature of the 

research questions, bridging personal narratives to practical 

outcomes for localized instructional materials 

Respondents of the Study 

The participants comprised six (6) learners who are 

members of Indigenous Peoples (IP) and enrolled in a 

Senior High School in San Mateo, Isabela. They were 

identified through the IP Coordinator of the Local 

Government Unit of San Mateo. 
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In addition, participants met the following criteria: First, 

Self-identifying as members of the indigenous group 

expressing Tayo identity, Second, able to articulate 

personal experiences of cultural practices and values 

Finally, familiar with existing school instructional 

materials used in their classes. 

Research Instrument 

 This study used an interview questionnaire, 

consisting of two parts: the interview protocol and the 

interview form. Development and validation followed the 

four-stage process outlined by Teixeira et al. (2024). 

Interview Protocol Development 

This stage defined detailed procedures for participant 

contact, selected from the IP Coordinator's list. It included 

the following phases: 

Pre-interview: Confirm availability; brief on study scope 

and objectives; schedule in a preferred quiet venue; explain 

purpose; secure recording consent; review and obtain 

signed informed consent (in duplicate). 

During interview: Follow the guide with probes for 

elaboration; note nonverbal cues. 

Post-interview: Offer transcript review; thank participant; 

confirm additional insights. 

Ad Hoc Construction 

The initial interview guide was developed through 

a comprehensive literature review on indigenous identity, 

youth cultural practices, phenomenological studies, and 

educational representations in the Philippine context. It was 

structured into three core thematic areas—cultural 

practices and values expressing Tayo identity, factors 

influencing preservation or transformation, and 

representations in school instructional materials—using 

open-ended questions. Questions were framed objectively 

in plain, accessible language; sequenced logically to avoid 

bias and promote depth; and incorporated ethical prompts 

for participant comfort. 

Data Collection 

Interviews were conducted in a conducive 

environment following ethical protocols, including 

informed consent and confidentiality. 

Data Analysis 

Interview data were transcribed and analyzed using 

NVivo. Qualitative content analysis was employed, 

following stages of data organization, coding, 

categorization, and thematic interpretation. Codes and 

themes were derived inductively from the data. 

Trustworthiness of the Study 

Trustworthiness was established through 

credibility, dependability, and confirmability to ensure the 

rigor of the qualitative findings. To ensure credibility, 

member checking was used to allow respondents to verify 

that their responses were correct. Trustworthiness was 

achieved through an complete record of research practices 

to ensure dependability, while the audit trail ensured 

confirmability by demonstrating that interpretations were 

based on data. 

 

RESULTS AND DISCUSSION 

Cultural Practices and Values Expressing the “Tayo” 

Identity 

The findings indicate that Indigenous youth in San 

Mateo, Isabela express their “Tayo” identity primarily 

through active participation in cultural practices, including 

festivals, religious observances, and school-based 

traditions. Participants consistently identified events such as 

the Bambanti and Balatong festivals, fiestas, and Holy Week 

as meaningful expressions of collective identity. 

Engagement in these activities—such as festival dances and 

cultural celebrations—was described as a way of 

demonstrating belonging and solidarity within the 

community. School-based practices, including the use of 

traditional attire during Buwan ng Wika, further reinforce 

identity expression in formal educational settings. 

These findings suggest that cultural practices 

function as shared spaces where identity is performed, 

transmitted, and sustained. This supports the argument of 

James A. Banks (2019), who emphasized that participation 

in cultural activities strengthens communal identity and 

social cohesion. Similarly, communal rituals and 

celebrations have been recognized as central to Filipino 

identity formation, reflecting shared values and collective 

memory. 

Beyond practices, core values such as respect, unity, 

and cooperation emerged as fundamental components of the 

“Tayo” identity. Participants emphasized respect for elders 
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and other cultures, the importance of unity in achieving 

common goals, and cooperation as a defining characteristic 

of community life. These values are not static but are 

practiced in ways that reflect contemporary contexts, 

aligning with findings that younger generations reinterpret 

traditional values through empathy and mutual 

understanding rather than rigid adherence. 

Cultural engagement was also found to shape 

interpersonal behavior and strengthen social relationships. 

Participants described how involvement in cultural 

practices enhances communication, mutual respect, and 

social bonds within the community. This supports the 

notion that cultural participation contributes to the 

development of social capital, reinforcing trust, reciprocity, 

and collective identity. 

Overall, the findings demonstrate that cultural 

practices and values are central to the formation and 

expression of the “Tayo” identity, serving as mechanisms 

for sustaining heritage while fostering social cohesion 

among Indigenous youth. 

Factors Influencing the Preservation and 

Transformation of Identity 

The study identified family, community, and elders 

as primary agents in preserving Indigenous identity. 

Participants emphasized that cultural knowledge and 

values are transmitted through everyday interactions within 

these social structures. Elders, in particular, were 

recognized as key bearers of tradition, playing a crucial role 

in guiding younger generations. These findings are 

consistent with perspectives that highlight kinship systems 

and community networks as foundational to cultural 

continuity. 

However, the findings also reveal significant 

challenges to identity preservation, particularly in the 

context of modernization. Participants reported declining 

interest in traditional practices, the influence of global 

popular culture, and reduced opportunities for communal 

engagement. These factors contribute to a sense of cultural 

disconnection, supporting earlier observations that 

globalization and modernization can weaken Indigenous 

cultural continuity. 

At the same time, technology emerged as a dual 

force shaping identity. While some participants viewed 

social media and digital exposure as contributing to 

reduced participation in traditional practices, others 

highlighted its potential to promote cultural awareness, 

facilitate communication, and strengthen social ties. This 

duality suggests that identity is not simply eroding but 

transforming, as youth navigate both traditional and modern 

influences. 

These findings reflect a dynamic and evolving 

understanding of identity, wherein preservation and 

transformation coexist. Rather than viewing change as 

purely negative, the results indicate the emergence of hybrid 

forms of identity characterized by inclusivity, adaptability, 

and openness. This aligns with contemporary perspectives 

that conceptualize identity as fluid and socially constructed 

in response to changing environments. 

Representation of “Tayo” Identity in 

Instructional Materials 

The findings reveal that the representation of 

Indigenous identity in school instructional materials is 

limited and inconsistent. While participants acknowledged 

the presence of cultural elements in school activities—such 

as group work, cultural showcases, and community service 

these were described as experiential rather than 

systematically integrated into the curriculum. Textbooks 

and formal lessons were perceived as lacking sufficient 

representation of Indigenous perspectives. 

This gap highlights a disconnect between students 

lived experiences and the content of formal education. 

While school-based activities promote inclusivity and 

cultural awareness, the absence of consistent representation 

in instructional materials limits the depth of cultural 

understanding. This supports arguments that Indigenous 

identities are often marginalized in mainstream educational 

systems, where they are treated as supplementary rather than 

integral to learning. 

Participants also noted variability in how educators 

address Indigenous identity, with some teachers actively 

encouraging cultural expression and others providing 

minimal engagement. This inconsistency underscores the 

role of teacher agency in shaping culturally responsive 

pedagogy. 

Importantly, participants expressed a strong desire 

for greater integration of local culture in instructional 

materials. Recommendations included incorporating 

community-based examples, expanding culturally relevant 
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activities, and embedding Indigenous perspectives into 

lessons. These insights reinforce the need for curriculum 

contextualization to ensure that education reflects the 

cultural realities of learners. 

CONCLUSION 

This study examined the Indigenous “Tayo” identity among 

youth in San Mateo, Isabela and its implications for the 

development of localized instructional materials in 

teaching Understanding Culture, Society, and Politics 

(UCSP). The findings reveal that the “Tayo” identity 

remains deeply rooted in cultural practices such as 

festivals, religious traditions, and school-based activities, 

as well as in core values including respect, unity, and 

cooperation. These elements collectively sustain social 

cohesion and reinforce a shared sense of belonging among 

Indigenous youth. At the same elders continue to serve as 

primary agents of cultural transmission, external influences 

such as modernization, globalization, and technology 

contribute to the transformation of identity. Rather than 

indicating cultural loss alone, these influences reflect the 

emergence of adaptive and hybrid identities characterized 

by inclusivity and openness. Despite the richness of 

Indigenous identity in lived experiences, the findings 

reveal a significant gap in its representation within formal 

educational materials. Indigenous perspectives are often 

confined to occasional activities rather than systematically 

integrated into the curriculum. This disconnect limits the 

potential of education to fully reflect and support the 

cultural realities of learners. Overall, the study affirms that 

the integration of Indigenous identity into instructional 

materials is essential for promoting culturally responsive 

education. By grounding learning in the lived experiences 

of students, education can become more meaningful, 

inclusive, and socially relevant. 

 

RECOMMENDATIONS  

In light of the findings, the following 

recommendations are proposed: 

Based on the findings of this study, the following 

are recommended. 

1. Teachers may co-create localized UCSP modules 

incorporating San Mateo-specific festivals like 

Balatong and Bambanti, respect for elders, and 

bayanihan activities, using youth quotes and elder 

testimonies to ensure consistent cultural integration 

across lessons. 

 

2. School Administrators should organize regular 

teacher training on cultural agency and IKS 

mapping, partnering with local IP communities to 

pilot the proposed framework cycle.  

 

 

3. DepEd Regional/Division Offices should mandate 

and fund for localized instructional materials 

development under RA 10533, requiring annual 

audits of indigenous. 
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